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AGENDA

◼ Welcome
◼ Spotlight School-Alexander
◼ Social-Emotional Learning
◼ District Data Review and Action Planning
◼ Ticket Out the Door



Announcements
◼ Self-Assessment Survey and Tiered Fidelity Inventory links will go 

out in January to be completed by the end of February 
❑ TFI-Take as team including your external coach
❑ TFI-Tier 1 Team takes the Tier 1 section
❑ TFI- Tier 2/3 Team takes Tier 2/3 section 
❑ TFI-External coach or other designee will collect walk-through 

information prior to taking the Tier 1 section

NEXT PBIS External Internal Coach Meeting
March 13 1:00-4:00 ICCSD ESC



◼ Introductions & Celebrations
◼ Share at your tables
◼ Share-out



SPOTLIGHT SCHOOL

Alexander 
Elementary



TABLE DISCUSSION

What did you hear that you would 
like to take back to your team?



Research supports that the following elements are the primary 
features of positive learning environment:
outh Development
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• Physical and psychological safety 
• Appropriate structure 
• Supportive relationships 
• Opportunities to belong 
• Positive social norms 
• Support for efficacy and mattering 
• Opportunities for skill-building 
• Integration of family, school and community efforts 



What Are Social and Emotional Competencies
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Source: CASEL, 2012.

Self-Awareness
•• Recognize 

one’s own 
feelings, 
interests, 
strengths, and 
limitations.

Self-Management
•• Regulate 

emotions and 
manage daily 
stressors.

Social 
Awareness

•• Take others’ 
perspectives 
and 
appreciate 
similarities 
and 
differences.

Relationship 
Skills

•• Exhibit 
prosocial 
behavior and 
demonstrate 
positive social 
skills in order 
to develop 
meaningful 
relationships.

Responsible 
Decision Making

•• Make ethical 
decisions and 
strengthen the 
ability to develop 
appropriate 
solutions to 
identified 
problems.



What Is Social and Emotional Learning?

SEL is the process of developing and applying the skills, attitudes, and 
knowledge that help youth and adults (CASEL, 2012):
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Identify and regulate 
emotions. 
Develop positive 
relationships. 
Make responsible 
decisions



How Do You Implement SEL?

Schoolwide 
Systems and 

Supports

Classroom 
based SEL 

programs and 
practices

Target specific 
social and 

emotional skills 
during specified 
instructional time 

Integrate social 
and emotional 

skills with 
academic content 

Promote practices 
that develop safe 
and supportive 

schools, 
classrooms, and 

afterschool 
programs
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Source: CASEL, 2012; Yoder, 2014b



SEL Implementation 
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Table Activity: 
Part 1
1. Pick a poster.
2. Consider the SEL 

Practice.
3. Complete the T-Chart 

for the SEL Practice.
4. Create a definition.

SEL Practice
Teacher Practices Student Behaviors

ho  l  o  
ex n is c e? 

Wha  l  i  
lo  ke/so  
li ?

Wha  l  i  
lo  ke/so  
li ?



1. Compare your definitions with those in your SEL 
Workbook.

2. What are the similarities / differences? 

3. Hang your poster.

Table Activity: 
Part 2

https://docs.google.com/document/d/1_LV2v51beTpgaO90yMfOvYfEA0SynBEdZLhLXyLCoXI/edit?usp=sharing
https://docs.google.com/document/d/1_LV2v51beTpgaO90yMfOvYfEA0SynBEdZLhLXyLCoXI/edit?usp=sharing
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Why Is SEL Important for Students?

• Social and emotional skills help students, particularly students in low-performing 
schools, do the following:
◼ Recognize and build upon their strengths/assets. 

◼ Engage in respectful dialogue. 

◼ Resolve conflict peacefully. 

◼ Deeply engage with academic content. 

◼ Advocate for themselves, their families, and their communities. 
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SEL is important for life outcomes.
Teachers’ ratings of student social and emotional competence in kindergarten predict…

Why Is SEL Important?
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•• On-time high school graduation
•• Graduation from college
•• Full-time job by age 25

• Involvement with police before adulthood
•• Being arrested
•• On wait list for public housing
•• Receiving public assistance

Source: Jones, Greenberg, & Crowley, 2015

Increased 
likelihood

Decreased 
likelihood



Why Is SEL Important?
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•• Social-emotional skills (9 percentage points)
•• Positive attitudes (5 percentage points)
•• Prosocial behaviors (5 percentage points)
•• Academic achievement (13 percentile points)

•• Conduct problems (6 percentage points)
•• Emotional distress (6 percentage points)
•• Drug use (6 percentage points)

Increases Students’ Capacity to Learn

Source: Durlak, Weissberg, Dymnicki, Taylor, & Schellinger, 2011; Taylor, Oberle, Durlak, & Weissberg, 2017



PBIS Fidelity Data

Self-Assessment Survey (SAS)
• All staff complete annually (Certified and Non Certified Staff)
• Use for action planning
• Generates a Total, Subscale and Individual Report

Tiered Fidelity Inventory (TFI)
• Complete team takes together with administrator and external coach
• Assesses all three tiers
• Use rubric and data sources 
• Use for action planning



PBIS ASSESSMENT WEBSITE: PBISASSESSMENT.ORG

◼ Make sure that you can access the assessment data for your school

◼ If you are new internal or external coach and don’t have access, on a sticky note write:
◼ Your full name
◼ Your building and district
◼ Your email address



Self Assessment Survey
District Average (Subscale Report)

Year

17-
18 95 95 78 27 78 69 87 73

80% or higher implementing with fidelity
50-79% partially in place
Below 50% not in place

What do you notice?  How does the district data compare to your school’s data?



SAS Subscale and the item questions that correspond 

Resource: Data Worksheet

https://drive.google.com/open?id=1ubWEOUw2n8DI2CXZYmW5dLLW1BRIQNKBQdNkeUdiDeM


SAS Questions that correlate to Violation System 

4. Problem behaviors (failure to meet expected student behaviors) are 
defined clearly. 

5. Consequences for problem behaviors are defined clearly.

6. Distinctions between office v. classroom managed problem behaviors 
are clear. 

7. Options exist to allow classroom instruction to continue when problem 
behavior occurs.

8. Procedures are in place to address emergency/dangerous situations. 

SAS Questions that correlate with Violation Systems



Tiered Fidelity Inventory
TFI Features that correlate with Violation Systems

Resource: Tiered Fidelity Inventory

Feature Possible Data Sources
1.5 Problem Behavior Definitions: School has clear definitions for 
behaviors that interfere with academic and social success and a clear 
policy/procedure (ie. flowchart) for addressing office-managed versus 
staff-managed problems.

● Staff handbook
● Student handbook
● School policy
● Discipline flowchart

1.6 Discipline Policies: School policies and procedures describe and 
emphasize proactive, instructive, and/or restorative approaches to student 
behavior that are implemented consistently. 

● Discipline policy
● Student handbook
● Code of conduct
● Informal administrator interview

1.7 Professional Development: A written process is used for orienting all 
faculty/staff on 4 core Tier 1 SWPBIS practices: (a) teaching school-wide 
expectations, (b) acknowledging appropriate behavior, (c) correcting errors, and 
(d) requesting assistance. 

● Professional development calendar
● Staff handbook

1.8 Classroom Procedures: Tier 1 features (school-wide expectations, 
routines, acknowledgements, in-class continuum of consequences) are 
implemented within classrooms and consistent with school-wide systems. 

● Staff handbook
● Informal walkthroughs
● Progress monitoring
● Individual classroom data

https://www.pbis.org/Common/Cms/files/pbisresources/SWPBIS%20Tiered%20Fidelity%20Inventory%20%28TFI%29.pdf


Resource: Iowa DE Definitions for Majors and Minors

School adds 
in typical 
building 
examples for 
clarity

SAS #4 Problem Behaviors are defined clearly.

TFI 1.5 Problem Behavior Definitions

https://docs.google.com/document/d/1BgtdAyo08IDvLFma3-PANrbIUue_vlj-7q-tv0guRYs/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1BgtdAyo08IDvLFma3-PANrbIUue_vlj-7q-tv0guRYs/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1BgtdAyo08IDvLFma3-PANrbIUue_vlj-7q-tv0guRYs/edit#heading=h.gjdgxs


Resource: 
Student 
Reporting in Iowa
Page 47

SAS #5 Consequences for problem behaviors are defined clearly

TFI 1.5 Problem Behavior Definitions

https://educateiowa.gov/sites/files/ed/documents/SRI%20Data%20Dictionary%202018-2019%20Condensed_0.pdf
https://educateiowa.gov/sites/files/ed/documents/SRI%20Data%20Dictionary%202018-2019%20Condensed_0.pdf


SAS #6 Distinctions between office v. classroom managed problem behaviors are clear. 

TFI 1.5
TFI 1.6

Problem Behavior Definitions
Discipline Policies

https://docs.google.com/document/d/1Ul3ZxK8l_tXpL_OuETuSqqWpTOZ8kJwpooYrdpvLOd0/edit


➔ A behavior is considered classroom managed if I managed it in 
the classroom.

➔ A behavior that is managed in the classroom is considered a 
minor.

➔ A behavior is considered classroom managed, or a minor, if it 
matches the DE definition and building examples of a minor. 



➔ A behavior is considered office managed if I send the student to 
the office

➔ A behavior that is managed in the office is considered a major.

➔ A behavior is considered office managed, or a major, if it matches 
the DE definition and building examples of a major. 



Pair & Share

What 

perceptions 

were similar 

or different?

What 
Questions 

do you still 
have?



SAS #7 Options exist to allow classroom instruction to continue when problem behavior occurs. 

TFI 1.8 Classroom Procedures

https://drive.google.com/drive/folders/1xEHAD2wgzNGiDzkLHFGW5Ne_aRp9jW1A?ogsrc=32


SAS #8 Procedures are in place to address emergency/dangerous situations.

TFI 1.6 Discipline Policies



 ACTION PLAN

Goals Steps: Responsible 
Party

Resources 
Required

Timeline or 
Review

Evaluation 
Measures

CONSEQU
ENCE – 
Violation 
System

Increase 
SAS data 

on 
violations 
systems 

from 68% 
to 80%

1. Complete Behavior 
Definition Cheat Sheet 
using the DE 
Definitions, including 
real school examples

2. Review building 
flowchart for responds 
to problem behavior, 
including classroom 
continuum

3. Develop PD for all staff 
including overview of 
Behavior Definition 
Cheat Sheet and Using 
Building Flowchart with 
examples

4. Provide PD to all staff

PD/Staff Meeting 
Time

Copies of 
Behavior 
Definitions Cheat 
Sheet

Copies of 
Building 
Flowchart

PowerPoint

1. At 10/17/17 
Meeting

2. At 10/17/17 
Meeting

3. Completed by 
11/1/17

4. PD done at 
11/5/17 All Staff 
Meeting

Big 5 Data Review
  - Dec. 9th

  - Jan. 6th

  - March 24th 
  - May 19th 

PD Surveys

SAS

Mid-Year 
Survey (?’s 
taken from 
SAS)

1. Tier 1 Team

2. Tier 1 Team

3. Jenny, Mike & 
Terri

4. Terri & Jenny



SAS Total Score- District Data

80% or higher implementing with fidelity
50-79% partially in place
Below 50% not in place

What do you notice?  How does the district data compare to your school’s data?



 Classroom

Use red/yellow items to build an action plan

Items in hierarchical order work from top to bottom

TFI and Classroom

SAS:  Total Classroom Score SAS- Item Report for Classroom



Individual Reports and Items that correspond with Individual Student

Use red/yellow items to build an action plan

Items in hierarchical order work from top to bottom

Tiered Fidelity – Tier 3



ACTION PLAN

Goals Steps: Responsible 
Party

Resources 
Required

Timeline or 
Review

Evaluation 
Measures

Increase 
Individual 
System 

from 71% 
to 80% 

1. Modify Request for Assistance 
(RFA) and Reverse Request for 
Assistance forms (RRFA) have 
Brief FBA listed 

2.  Set data decision-making rules  
and review weekly to identify 
students and intervene within 2 
days

3.  Determine coordinator 
/facilitators for tier 3 system

4.  Develop PD for all staff including 
decision making rules, how to use 
the RFA and RRFA, and teach all 
staff about function of behavior

5.  Provide PD to all staff

PD/Staff Meeting 
Time

Document in Tier 
2/3 handbook

PowerPoint

1. At 8/18 Meeting

2. At 8/18 Meeting

3. By 8/18

4.  PD done at 8/18, 
10/18, 1/19 All Staff 
Meeting

PD Surveys

SAS

Mid-Year 
Survey (?’s 
taken from 
SAS)

1. Tier 2/3 
Team

2.  Tier 2/3 
Team

3.  Jenny

4. Terri & 
Jenny

5. Tier 2/3 
Team



ACTION PLAN REMINDERS

◼ Has your team reviewed your SAS with your staff?
◼ Do you have a current action plan based on the SAS and TFI? 



PBIS ASSESSMENT WEBSITE: PBISASSESSMENT.ORG

◼ Make sure that you can access the assessment data for your school

◼ If you are new internal or external coach and don’t have access, on a sticky note write:
◼ Your full name
◼ Your building and district
◼ Your email address



TICKET OUT THE DOOR

4.  Please let us know if you would like to be a 
“Spotlight” school in the future?

On a Notecard, please answer the following questions: 
1. What topics/ activities were 
helpful?
2.  What topics/activities would be helpful in the 
future?

3. Do you need technical support from us?
(Indicate building/ contact name)




